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ABSTRACT

Attempts to implement innovative tools for reflective practices have frequently met
with resistance not only from learners, but from teachers as well. We know
reflective teaching is more than an approach. There is diversity of views in
teaching. On one side, some educators refute any importance to theoretical
thinking: learning to teach lies purely on acquiring instructions from qualified hands.
On the other side, various teachers have a very intangible, theoretical approach.
Reflective teaching comprises both of these sides. It allows practitioners to speak
about practice and theory in their own particular contexts. This report describes a
reflective teaching assignment initiated at La Salle University. It identifies the most
significant reflective practices development that was required to fulfill the aims of
the project. Models of reflection are given: DATA; critical thinking; experiential
learning; lesson reports; critical incident; journals; and storytelling. Methods of data
collection are outlined: teaching observation; diaries; and student feedback; and
data analysis is summarized. This work discusses some of the critical issues
identified by the project and suggests appropriate methods for starting the process
of reflective practice by others.
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INTRODUCTION

This report attempts to tackle experiences in observation and reflective practices,
carried out on fifth grade students from Eduardo Carranza School, according to the
program, Teaching in Spanish, English, and French Degree. These experiences
have been compiled throughout teaching journals which were analyzed and
interpreted as surveys into the classrooms.

Our project comes up under the name of our faculty to improve the thesis
perception, to produce new knowledge from the school based experiences on
reflective practices, and about our action in a real context.

We carried out our teaching learning as a method for the reconstruction about what
were happening, related to the information and the critic intervention of itself to
favor learning from our own experience. This report allows people to know our
experiences as well as the research process that took place during the practices.

It is privilege to work in a collective way in this new space, to improve not only the
old thesis conception, but possibility to enrich it as a one way of teaching training,
as well as allowing us to understand the Colombian educational context and its
faults, which we can carry out meaningfully, being the current and main purpose in
Colombian teachers training.

We had the opportunity to know the classroom in a special and relevant way, with
experiences full of value, not only emotive, but cognitive, besides growing through
this new educational intervention. Currently we want to explain the process of our
work in practice that took place over one year; from its beginning until the present.

4

1.

PROBLEM

The content and purpose of this work is aimed to reflect on the practice carried out
during the career, becoming known to the real context, analyzing and rethinking
the work, developing the methods applied, the problems and contradictions that
came out and how they were solved during the exercise; It made up a process that
necessarily ends in new knowledge, awareness, and new social relations. It is not
usual that educational enriched experiences make up carriers of new knowledge,
since we consider them temporary without realizing that these educational
experiences, with respect to social processes, leave important social and human
lessons. This concern is what extends it to reflective teaching which neither belong
to conscious objective of whom organizes and executes some experiences at the
same moment from the design. People who organize and execute feel pleased to
make a report that remembers the experience and not the exercise which
recreates and unravels the multiple teachings with future vision. This way,
educational experiences are lost, they give up being educational for their expiry
and sterility, since they do not leave issue for giving continuity to the impact that
one moment ago had.
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2. JUSTIFICATION

During the researching process, the constant difficulty was how to investigate,
institute, create and experiment with alternative models to educational teaching,
and has become one of the hardest challenges for education, with the objective to
go beyond practices and traditional models in this field.

To face the reflective practice in this field, involves mentioning integral practice in
pedagogical education, which it takes part.; to the analogy with disciplinarian
formation and its correlation with research, and with degree affairs; on the other
hand, the need of studying it, precisely, as one of the main stages in the formative
process, will have contained, formulated and made up theoretical and
methodological principles which influence educational models for educators.

During the semesters each one is inquired with the use of reflective teaching to
contribute to view, transformation and progress in reflective practice taking as main
sources reality in educational context.
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3. GENERAL OBJECTIVE
•

To understand and tackle the phenomenon of reflective practice and
teaching practice in English in the educational context through reflective
teaching.

3.1

SPECIFIC OBJECTIVES
•

To think over the work carried out in reflective practice.

•

To examine and analyze the observations carried out during the reflective
practice.

•

To compile all the pertinent information to reflective practice, carrying out
reflective teaching analysis.

•

To wide the critical analysis horizon and the innovation character of
educational context.

•

To appreciate and give importance to the use of techniques, tools, and
fundamental contents, related to pedagogical reflection and educational
research.

•

To stress the character of pedagogical reflection as mandatory component
in reflective practice.

•

To expound our pedagogical researcher work to La Salle University for sure,
as support to our colleagues.
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4. THEORETICAL FRAMEWORK

4.1 WHAT IS REFLECTIVE TEACHING?

Teaching is an inquest approach that puts emphasis on an ethics of
thoughtfulness, a constructivist approach to teaching, and creative problem
solving.
Teaching is like seeing what you carry out in the classroom, in order to think about
why you do it and thinking if it works. It is a process of observation and evaluation.
Reflective teaching means to collect information about what happens in the
classroom, and after that, an analysis for evaluating information. Afterwards, it
must identify and explore the experiences and practices to underlie viewpoints. At
the end, one can lead to changes and developments in teaching.
“Teaching is therefore a means of professional development which begins in our
classroom” 1 .
The word “teaching” has come out to indicate progress in education, in which
students and teachers or working teachers study their own practice and its
fundamental basis, and then think about different means for achieving their goals.
The word reflection could be considered in practices as a sense of kind
consideration; also it could be considered as mirroring, symbolizing or
representing.
Approach to teaching could be "one in which teachers and student teachers collect
data about teaching, examine their attitudes, beliefs, assumptions and teaching

1

TICE, Julie. (teachingenglish@britishcouncil.org). Reflective teaching: Exploring our own classroom
practice. http://www.teachingenglish.org.uk/think/methodology/reflection.shtml. Consulta 19 Sep. de 2006.
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practices, and use the information obtained as a basis for critical reflection about
teaching” 2 .
We can affirm teaching as a vital factor which can mean to contribute to one's
professional progress. It is crucial as a report for teachers who have wide
information is about teaching and it can activate a deeper understanding of
teaching.
An ethic of thoughtfulness respects the superb sort of numerous talents and
abilities of all individuals in spite of educational, scholarly, or gender distinctions.
Teachers utilizing a constructivist approach make stress on important concepts,
student doubts, active learning, and mutual learning, and they intertwine evaluation
with teaching. A constructivist approach looks for linking theory to practice and
views the student as a theorist, maker, and constructor. Important to a
constructivist theory of learning is imaginative problem solving. Teachers are
aware and responsible for evaluating and solving troubles, not mechanistically like
the typical learning to drive, but by requesting: what decision should one be
making? or, on what foundations does one make these decisions?, what can one
do to improve learning?; why does one educate?, what does one find grateful
about teaching?, what are the essential principles that motivate one’s education?,
what are one’s standards or criterion for successful teaching, one’s method of
teaching?, what is sole about one’s instruction?, how does one set up
understanding with students?, what are one’s prospects for students’ intellectual
events?, what does one desire for students to study and study?, what kind of
circumstances does one teach in?, What kind of abilities does one try to teach on
purpose in class and why? And how do we assess whether one has accomplished
teaching aims?.

2

RICHARDS, J. C., y LOCKHART, C. Reflective teaching in second language classrooms. Cambridge:
Cambridge University Press, 1994. p.3-4.
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An important author states "reflecting on one's teaching, and, in the process,
developing knowledge and theories of teaching, is an essential component" 3 in the
lifelong process of professional growth. They add that teachers "are capable of
monitoring, critiquing and defending their actions in planning, implementing and
evaluating language programs".

4

Many educators already supposed in relation to their teaching and speak to
classmates about it too. We could think or tell our colleagues that "Our class went
ok" or "Our students didn't look like they understood” or "Our students were much
undisciplined today."

Nevertheless, without more time used up approaching or arguing about what has
occurred, we may well be inclined to make decisions about why things are
happening. We may only realize the reactions of the louder students. Teaching as
a result involves a more systematic method of gathering, compiling and analyzing
our views and observations, as well as those of our learners, and then going on
making adjusts.

“Practice is important to the development of all professionals because
it enables us to learn from experience. Although we all learn from
experience, more and more experience does not guarantee more and
more learning. 20 years of teaching may not equate to 20 years of
learning about teaching but may be only one year repeated 20 times.
There are many times when our normal reactions to events are
insufficient themselves to encourage reflection. We should not rely
solely on our natural process of reflecting on experience, but actively

3

NUNAN, D., y LAMB, C. The self-directed teacher: Managing the learning process. Cambridge:
Cambridge University Press, 1996. p.120.

4

Ibid., p.120.
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seek ways to ensure that reflection itself becomes a habit, ensuring
our continuing development as a professional teacher in higher
education” 5 .

We may start a procedure of reflection in response to a particular problem that has
taken place with one or more of our classes or just as a manner of knowing more
about our teaching. We may make a decision to center on a particular class of
students or to observe a characteristic of our teaching, for instance how we deal
with episodes of misbehavior and how we can encourage students to speak
English more in class.
To go from the elder teaching model to the most modern one, verbal
communication, teachers need to consider about what, how and why they do it.
Practice permits teachers to think of these questions in a correct way.
Practice allows the questions, Which teaching model do I use?, How does it is
relevant in explicit teaching circumstances?, How well is it working?; every teacher
starts with an original theory of language teaching and learning, supported on
individual incidents as a language learner and, in several cases, reading or
training. In the practice, the teacher related this hypothesis in class, watches and
reproduces the results, and gets used to the theory. The classroom turns into a
sort of laboratory where the instructor can share teaching theory to teaching
practice.
“If we are to become more effective teachers, we need to become
more teachers. To be

we need to articulate our theories of

learning, critically examine them and replace those parts which, we
suspect or, better still, can show do not work. Consciously
5

BEATY. L. (mailto:ukcle@warwick.ac.uk). Developing your teaching through reflective practice
(Birmingham: SEDA). http://www.ukcle.ac.uk/resources/reflection/references.html. Consulta 12 Sep. de
2006.
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engaging in practice enables the teacher to learn from and
therefore potentially enhance their practice and learning about their
practice. Practice here can include teaching, encouraging learning,
research, scholarship, course design and management. Indeed, it
can include any of the myriad activities of the professional
teacher.” 6
The theory gives an underlying principle for the activities that the teacher employs
in the classroom; classroom watching and reflection allow the teacher to process
the theory and regulate teaching practice. The concepts that the teacher obtains
during reading and professional growth are engrossed into the theory and
evaluated in the practice sequence.
This sequence of theory construction, practice and reflection goes on the whole
time of an instructor’s career, as the educator assesses new incidents and checks
innovative or modified theories against them.
We propose that we researchers could adopt a theory to the material that will be
presented in this work. Reflect on which teaching model triggers the meanings,
methods, and functions presented here. The new generation of researchers should
try the ideas we suggest in classroom, and compare them with their own
experiences. Putting into practice to help new researchers put together this
material most successfully into their own teaching viewpoint and practice.
Teaching should not be examined as one-dimensional model which an explanation
is developed to accurate a difficulty with no dealing with the primary causes of the
trouble. Somewhat, it studies fundamental suppositions and becomes a helpful
model to recognize the relation between being, doing, and knowing. In the center
of the model is a repeating process heading to the building of meaning.
Signification is built when knowledge is produced by observing and compilation; by
6

Ibid., p. http://www.ukcle.ac.uk/resources/reflection/references.html.
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analyzing the information to recognize any repercussions; by theorizing to clarify
the actions and lead to more action; and by applying an action plan.

”Teaching students to develop self-conscious habits of ness in
order that they might become ultimately intuitive is critical to
education and training. While a practice paradigm may have
deficiencies, it appears to clearly offer a more sophisticated and
comprehensive model for education and professional development
than either legal science or skills-based technocracies” 7 .

The model of reflection incorporates five categories of knowledge. They include
knowledge of self as instructor, knowledge of content, knowledge of instruction and
learning,

knowledge

of

learners,

and

knowledge

of

school

and

social

circumstances. These knowledge bases are viewed as necessary for what
approaching teachers should identify and be able to do.

On the far left of the diagram is the "doing" dimension of teacher behavior. It
identifies performance indicators and involves the tasks of planning, implementing,
and evaluating.

On the other hand, to collect our practice in the classroom, we need a journal
practice which is aided by the use of a professional journal. A teaching journal is a
documentation of a teacher’s classroom performance, development as a teacher,
and construction of logic through practice.
For instance, to allow an educator to follow personal development, to text teaching
practice for performance review, to show teaching approaches for possible
educators who work in teaching research. As well, an explanation of how we
educate and why, the theoretical and philosophical basis of our approach,
7

Ibid., p. http://www.ukcle.ac.uk/resources/reflection/references.html.
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information about the surroundings where we have worked and any pertinent facts
about classes we have taught, classroom resources and homework, assessments,
development of professional activities and teaching-oriented practices.
A teaching journal can be an important instrument for us as a language teacher.
The work that goes into producing it allows us clarify for ourselves what we are
doing and why. It will also assist to help us understand the professional importance
of teaching.
Our teaching journal will permit us to present both our language teaching
pedagogy and the best or most remarkable instances of its application in the
classroom.

4.2 OUR REFLECTIVE PRACTICE

The significance of reflecting on what you are doing, as an element of the learning
method, has been stressed by many investigators.

“The capacity to reflect on action so as to engage in a process of continuous
learning was one of the defining characteristics of professional practice”.

8

He stated that the model of professional preparation to accuse students up with
knowledge in training schools; so that they could release when they entered the
world of practice, maybe more appropriately called a battery model; has never
been an excellent description of how trainers "think in action", and is pretty
unsuitable to carry out in a fast-changing world.
8

SCHÖN D. A. The Reflective Practitioner: how professionals think in action.
http://www.learningandteaching.info/learning/reflecti.htm London: Temple Smith. Consulta 13 de sep 2006.
Learning and Teaching: Reflection and Reflective Practice.
Citado por ATHERTON J S.
http://www.learningandteaching.info/learning/reflecti.htm . Consulta 20 de Sep. 2006

14

Reflective practice is simply creating a habit, structure, or routine around
examining experience. The concept of the reflective practice has been redefined
many times, throughout the last decade, reflective practices have been left to use
as an easy practice which has been limited in a simple task students do; it has
been become with time, improving researches and the innovations. From this view,
we can state that every day, reflective practice has been configured as an
opportunity to learn, and grow as a student; moreover, this practice increases the
knowledge. It means it has become an area where the research has reached a
high level. At the same time, it has accumulated knowledge and the production of it
involves a high emphasis on practice and the quality of this. It could be evaluated
in future conditions, thanks to the group of suitable people; nevertheless, this point
of view of a rationality technique has contributed to operating the outcomes, with
the object to get finals results according to the different research methods, with the
purpose on do not collapse in the substantial category; it means, it does not belong
to this kind category because it will be a failure research.
“Reflective practices illuminate what the self and others have experienced” 9 . A
practice for reflection can differ when we talk about how often, how much, and why
reflection gets done. At one end of the variety, a work group could continue an
extensive retreat after a extended period and could waste a great deal of time
compiling and analyzing the learning that has come out since it last got the time to
stop and work. Also, someone could reflect very often, taking a high level of
knowledge to her thoughts and actions, but not often stopping to come across what
she has realized to consider what could be learned by discovering her prototypes
of thinking across diverse circumstances.

This scale indicates at the many different ways that reflective practice can be
ordered. Reflection can be practiced at dissimilar regularity: every day, at long
periods of months or years, and the whole thing in between. Reflection can as well
99

Ibid., p. http://www.learningandteaching.info/learning/reflecti.htm
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as differ in deepness; from just noticing present experience to profound inspection
of past actions; also in the frequent principles it can provide, such as examining
prototypes of thinking, documenting education, realigning daily activity with deeper
standards, developing shared thinking, and numerous aims.

Moon defines reflective practice as "a set of abilities and skills, to indicate the
taking of a critical stance, an orientation to problem solving or state of mind". 10
Designing a practice of reflection signifies equally clarifying the purposes and
requirements to serve, and recognizing chances to place reflection in our work that
are practical and nevertheless happen at the right periods and with enough depth
to be significant. Preserving a practice of reflection, nevertheless it is ordered,
turns the probability of learning from our work into veracity.
Schön, talks about reflective practitioners who are not only competent but
"thoughtful, wise and contemplative". They work in relation with "intuition, insight
and artistry" (1983). Therefore, the things mentioned before, we have obtained to
make a reflective process in our reflective practices, which has been adopted in a
close way, to evidence the mistakes made along this, but at the same time the
important aspects caused, what in some way, would be considered as a product of
knowledge in the same practice “in the action” (Schön, 1998) that contributes to
future practices, without any intention of homogenize or standardize it.

It is obvious that work of entering to intricate sceneries in educational research, is
not easy. Not withstanding, nowadays educational research stands out in the need
to do it the best way possible, to try to give some clear and valid approximations
that make possible a better comprehension of teacher practice as a process of
social transformation and scenario of reflection and research.

10

Moon J. Learning journals: a handbook for academics, students and professional development. London:
Kogan Page. 1999. p.63.
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Consequently, teaching practice used to be identified as merely instrumental. It
was restricted to “eject” the quotidian without seeing and analyzing the most usual
problems, which used to hinder the process in class. To explain this Schön (1987),
proposes that during routines, we always wait for happening normalities, and when
this normality is broken out, we just simply put the factor surprise away that alters
and we continue on our way.

But this conception has been transformed slowly and it has permitted that
knowledge through our spontaneous and skillful execution could be relevant in a
way we could identify those problems which were not taken into account before. In
teaching practice context, there is much tacit and spontaneous knowledge.
Everyday has its new imperceptible knowledge, nevertheless, to resort to reflection
“in” or about” the action, we could do descriptions from knowledge, after all they
make up an attempt to put in an explicit and symbolic way a kind of knowledge
that finishes being tact and spontaneous. (Schön, 1987).

Then, we must recognize about all the problems we found of different order,
because there was not any “conscious reflection” about what would happen to us.
The constant problems with advisories, schedules, location, seemed to be
unconnected to the routine, but coming back to these facts, which we used to
notice as circumstantial, we identified that those were part of problem of teaching
practice.

Therefore,

beyond

development

of

our

proposals

to

promote

communicative competences, we started to elucidate factors which influenced,
finding in teaching practices the aim of study and analysis of this project.

There is a way to define the process of teaching practice which we got through; it is
“trial and error”. (Schön, 1987). It could be reflected “about” the things happened,
to reflect “on” the action, meanwhile this is developed to reorganize it, by means of,
we can achieve the process to “trial and error”. This attempts to do a specific action
what finishes to become in an error. Then, it is reflected on itself to try to another
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action and so on. We will notice on analysis those factors which identify during the
practice and which were affected directly after a rigorous exercise of classification
and reflection.

Reflective practice is maybe best explained as an approach which supports
independent learning that intends to build up students' understanding and critical
thought skills. Methods such as self and student evaluation, personal growth
planning and group work could all be employed to hold up a reflective.

Work by Schön and Kolb has contributed in reflective practice and have prevailed
in current years, employing and concerning a fundamental principle of reflecting on
experience to get better proficient practice. Nevertheless, this is not an innovative
or new idea; it has been increased by teaching such as Dewey and Lewin, was
outlined in the work of philosopher Socrates, and is a type of learning in the course
of inquiring and self-awareness. It obliges us to wonder what it is that we recognize
and how we come to know it. This lack of certainty obliges the individual to study
the basis on which s/he considers something to be proper. Reflection on what they
are acquainted with and on what they don't know assists scholars to value, that law
is a social discipline open to interpretation. It as well, helps students to interpret
that learning is individual, and that just they could make links to existing awareness
such that they make sense of law for themselves.

Finally, as a conclusion, a reflective approach to teaching relates alterations in the
way we frequently recognize teaching and our function in the procedure of
teaching. Teachers who investigate their own teaching during critical reflection
expand changes in approaches and knowledge which they consider can profit their
proficient growth as educators, as well as get improve the sort of support they
supply their students. As other types of self-question, reflective teaching is not
without its risks, because journalistic self-reporting or making recordings of lessons
could be spent time. Nevertheless educators occupied in reflective study of their
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own teaching report it is an important instrument for self-assessment and
professional development. Reflective teaching states that experience alone is not
enough for professional development; although, that experience joined with
reflection could be a great momentum for educator growth.

4.3 WHY AND WHAT FOR REFLECTIVE TEACHING?

The systematization of this practice was conceived from the need of looking for a
renovation and arrangement of what has happened through our reflective
experience. From which we tend to evidence, reflect and explain a lot of
perceptible and intangible aspects that have a higher value and importance into
our development, but maybe, they weren’t seen in its moment in such way. Taking
into account that we must not just center our attention on a simply descriptive and
narrative aspect, but on the weaknesses and strengths of our research process, in
order to take out or get apprenticeship useful for the general public and ourselves.
The systematization process assumes a political and moral part from the
practitioners of the experience, also, as a knowledge presentation which is
influenced by power relations that involve a variety of actors who impose
conditions and reduce its contributions. This position makes the systematization a
perceptible way to rebuild and verify assumptions.

The culture, as a vital instrument, looks for the society intervention to produce a
truthful environment in the systematization effect, in which the dynamic
participation of the reflective teacher should be seen, his/her life, thoughts,
surroundings, culture, etc. Transforming the course in a construction intervened by
the reflective teachers as dynamic actors of it, as interlocutors who mark paths to
the process and generate a track for the next researchers. This approach let the
weaknesses and strengths of a specific topic evident in the future, avoiding
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mistake repetition, although, using the successes knowing its possibilities and
limitations.

Those are the reasons why the main goal of this systematization is to present the
most relevant and meaningful aspects of our research process and our reflective
practice conceived as a whole; at the same time, presenting the reconstruction and
reflection about our experiences, with the purpose of sharing results of analysis
and interpretation from the study of practices. Evidently, with this process the
richness of knowledge and experiences, results of the teaching practices, are
taken in advantage, also, a critical view of the project is offered, and the scholastic
reality in which we were involved is seen.

4.4 HOW WAS REFLECTIVE TEACHING?

Reflective teaching is the process which allows to transform the “experience” in
systematic knowledge, with a foundation and able to be transmissible to others.
For that, as whatever rigorous proposal of production of knowledge, it is required to
work with known methods.

“La propuesta de método de sistematización que venimos desarrollando en
el TPS se organiza en una serie de momentos que, sin ser estrictamente
sucesivos en términos cronológicos (muchas veces se va y viene en ellos),
dan cuenta de una lógica de "procesamiento" de la práctica para extraer de
ella los conocimientos que oculta. Resumiremos a continuación dichos
momentos, intentando mostrar esa lógica, así como el tipo de procesos
mentales que realizan quienes están sistematizando” 11

11

MORGAN, María de la Luz. La producción de conocimientos en sistematización. Ponencia presentada al
Seminario Latinoamericano de Sistematización de Prácticas de Animación Sociocultural y Participación
Ciudadana en América Latina. Medellín, Colombia. 1998. p.9.
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It is for that reason, to make our systematization more effective and authentic, we
decided to adopt the methodological purpose developed by Maria de la Luz
Morgan (1995) in Lima, which leads to transit from description of the process and
its interpretation, which supposes to incorporate its conceptualization, because
since it is only achieved, next, to communicate its more relevant aspects. Next, the
main components of this methodology and the main stages of development are
presented briefly.

4.4.1 DEVELOPMENT IN REFLECTIVE TEACHING

First of all, the process is aimed to clear up what we want to systematize, for what,
and how we expect to do it; and give operability to those intentions. It is a moment
of reflection and discussion which it has to take part of the group, principals, and it
would be pertinent for representatives where the project was developed. It is
fundamental to ensure the success of the process, to start with an agreement and
to negotiate in relation to interests of each one and the product expected to be
reached.

Reflection and debate involve necessarily, choosing other alternatives; we never
do everything at the same time, not even to satisfy all the interests, and it involves,
simultaneously, advantages and disadvantages. It is convenient to have clear
consequences of the options taken, for not distrusting, then, not frustrating.
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4.4.2 RECOVERY OF THE PROCESS

This moment we aim to reconstruct the experiences we have elected to
systematize, to show the project in its whole or any dimension. It is about to report
about the real process, such as it was developed. Consequently, there is not
enough to present just the activities that project had programmed, not even the
actions developed for the promoter group, but everything happened, including what
people did in the groups in which we worked.

Reconstruction of the project is done from then on diversity of resources of
information; the original project, programmings, reports, progress, evaluations and
participants memory.

4.4.3 ANALYSIS OF PROCESS

The objective is to start to break up the process into elements which are
constituted, to discover its internal logic and understand the relations established
among these diverse elements. For the time being, it is indispensable to start to
conceptualize. To start specifying and putting in common assumptions handled on
the group, next, to refer them to knowledge accumulated about the topic. It means,
the reflection about practices must be enriched and contrasted with lectures which
report the state of development about these aspects.

The moment of analysis, briefly, consists of the development of a set of questions,
which start from wide and general, which represent the conversion from objectives
of reflective teaching on questions, They could be formulated to the process as a
whole or phases which are been identified into this. The analysis finishes with
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reorganization of information, which comes basically from previous reconstruction;
although in some occasions it is necessary to complement it with other sources.

4.4.4 PROCESS INTERPRETATION

At this moment of systematization, the aim is to explain the process lived, to be
aware of new knowledge obtained during the experience. It is done by means of a
process of reflection which should be shared by each one of the protagonists or
representatives of those involved, inviting other people too who can contribute, with
his questions and reflections, to understand the process.

Reflective teaching finishes when we understand the internal logic from the
process and obtain a valuable learning in relation to what happened, which should
be translated into superior knowledge, which should take us to a new intervention
in this field. In this sense, the conclusions of reflective teaching should always be
expressed as learnings and, by means possible, to finish with a new proposal of
intervention or suggest to the rest who want to do something similar. The idea is
thinking how we come back to do this intervention, in case of having to start again.
Equally, it should reach some lessons that represent “germs of generalization”, that
is, what we have learnt, it would be useful to similar experiences, or contribute to
formulation of policies, or give elements to rethink our concepts and theoretical
proposals, etc.
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4.4.5 PRESENTATION

At this moment, we have to report the results of the reflective teaching process,
transcribing them as a written document which will be used to communicate the
facts learnt and aim to new actions. We are in a phase in which the central element
is communication, and the challenge is to make the others understand and what
they read would be interpreted directly. We have to think what we have to transmit,
which results are useful to reflect on what we would like everyone to say to us if we
were readers in this report. We must be sympathetic and humble, without
neglecting basis of our statements. Equally, we have to be pleasant, since the text
results to be too extensive or boring, nobody will read and the effort compiled will
be in vain. The text has to be checked up many times to achieve the suitable
language, pitch, and appropriate extension. Cleared up on this way, the
methodology used for the present report and having developed the most relevant
section before, about the design of reflective teaching project, we will continue with
the recovery of the process.
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5. PROCESS OF RECUPERATION FROM REFLECTIVE PRACTICES

To systematize is to make the experience from the different participants, therefore
it could be understood at its complexity and promote those aspects which are
relevant for participants. We began the teaching process, making particular
storytellings about what practices meant to each of the members of the work. The
narrative in this process, is a meaningful totality that gives an order at the same
time, a meaning lived in the experience, a reconstruction of sceneries and
situations we confront day after day. We entered in a historical recuperation
process, which little by little consolidated effectively creating one narrative
experience which compiled the most possible way the common experience of two
teaching researchers during the four semesters, which became the nucleus of this
research process. For this reason, we show our next material.

5.1 REFLECTIVE PRACTICE DEVELOPMENT AS RESEARCHING PRACTICE
AT LA SALLE UNIVERSITY

The teacher who tries to know his practice and eventually transforms it, is
confronted to the need of seeing himself, of realizing in the actions he does to
distinguish which one are educative and which not, what subsequently will allow
him to aim his educational task.

The university research has been constituted in the last decades in a function
which has essential character. Essential because of the University as a place for
high learning in humans does not do any research, it is unlikely another sector of
society will be able to fulfill with researching training. We will briefly give a
summary about the teacher training policies in Colombia, after that we will
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comment on some arguments about reflective practice at La Salle University and
finally we will develop a little commentary about what has happened in the two
semesters in the practices, discovering each one of the sceneries which took
place, alluding to the most important aspects of each context and revealing the
origin and development about our research process.

Regarding the teacher training policies in Colombian context, the General Law in
Education (Law 115 in 1994, art. 104) makes obvious the necessity for teacher
researching training. Ethical, scientific and reflective Colombian teacher skills, will
allow fulfilling in opposed to problems and demands on behalf of the educational
media, to reduce the distance among researching, scientific knowledge and
relations between practice/theory.

Equally, the “Plan Decenal” in Education (1996-2005) proposes a researching
program which has as aim to promote research and constantly surveys educational
problems in its different ways, on a conceptual, reflective, didactical, curricular and
experimental level, as basis for innovation and redesigning for policies and
programs.

Concerning La Salle University, academic faculty committee in education, aimed
for the proposal given for Professor Pedro Baquero, which looks for researching
process in Languages students, will be developed through reflective practices.
These experiences become platforms and bases of systematical aiming process
which carry out the students to the obtaining of real researching projects and not
unconnected to them, in agreement to the great variety of problems which are
developed in classrooms and the educational context. The reflective practice must
be focused for researching; therefore, the results derived have to be made up in its
degree proposals. In other words, if research is referent for educational training, it
is the basic component in reflective practices.
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Because of that, La Salle University created spaces to consolidate those practices
and appointed “adviser teacher”, to carry on the proposal, since, it is on the
teaching educational scenario which we can notice and start to detect all these
implicit aspects which can not be described for any theory in any one book, at this
same way as a practitioner can perceive and experiment in classrooms. According
to Tezanos (1998), the reflective knowledge is that which contextualize, it is
product and gives sense to teacher’s labor, which is only made up by means of the
interaction with classrooms. As a result, research could not be thought as terminal
exercise at the educational training, which incumbent on in an exclusive way to the
student, but as an educational training process and a didactical principle that
makes it possible for the practitioner to learn to investigate and for the adviser
teacher “to teach doing” to research about his own reflective practice. For that
reason, during our educational training process from early semesters, we have
been in constant approaches with different schools, either doing observations or
practices, which we have found unequal realities and heterogenic groups, which
will be not take into account at the moment or will nor be permitted to talk about
next.

5.2 SOME COMPILATIONS ABOUT OUR TEACHING

These compilations were taken out thanks to the university teachers because of
them; we developed the labor as English teachers practitioners at the Eduardo
Carranza School. This labor was carried out during the last four semesters which
were useful for our research in 5th elementary grade as students of languages
degree.
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Here there are some important aspects, useful to guide all the moments which we
included in our practices and the experiences not only with the children but, with
the teachers in charge and the commitment we had in the institution.

It began with the observations that took place in Eduardo Carranza School, where
we just observed the English class and cooperated with the teachers in charge,
doing or creating any activities due to children comprehension and taking some
notes from behavior and process that teacher employed in the classroom.

To develop this exercise, according to the formative model for the career, La Salle
University has developed a nucleus called teaching.

At this point the student has the opportunity to interact with each one of the
elements which compose the school, where it is found diverse problems in the
educational and reflective area.

Because, our project as a future teachers from sixth to tenth semester, have to
develop a monograph what be evidence for all the data compiled through the
process of investigation.

5.2.1 OBSERVATIONS

In first place, as a requirement for the subject called “Educational and reflective
problematic”, we had to observe some English classes at Eduardo Carranza
school which had agreement with the University to carry out the practices.

The above-mentioned agreement was assumed for the teachers and students in
charge, who were located into different allocated classrooms.
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The observation had an aim to identify the different problems into the educational
and reflective fields, using the observation as “a functional implement of work in the
compilations of data” and explain them through our analysis.

Eduardo Carranza School is located in 77–33 Street 40th Doce de Octubre, which
has elementary and high school. Certainly, the whole practicum all the practices
were developed through our experiences working with the 5th grade there.

We recollected information and tried to capture all the events, at the same time we
were observing and practicing in class, it was not easy, for this reason we
employed some journals for writing down some aspects such as children behavior
in the classroom, as well as, the way they manifested the language no verbal, the
pronunciation and many others things, that at the end of each class were written in
a narrative way to make a reflection about which characteristics were more
relevant and if they were repeated again.
On the other hand, the narratives we utilized at Eduardo Carranza School in 5th
grade helped us to realize the abilities, skills and disabilities that students showed
in class. According to this, we created our lesson plans and the exams take into an
account the reports we found out of each student.

After compiling each journal that we worked in teaching practices, including
observations from early semesters, we started to do a conscientious analysis of
triangulation to obtain enough data for achieving study for the thesis. Those results
will be shown further on in order to show at the researcher community the results
obtained.

Journals were made taking into account the format given by Professor Pedro
Baquero, who was in charge for a long time in early semesters. That format was
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divided in three categories which are: Precategories, concerning to general points
taken during the class or “macro-aspects”. The second one is the Descriptive
explanatory register, which tells what happens during in class; there was no use of
adjectives to avoid complication to triangulate further on. The third element was the
Descriptive register which describes aspects that we thought are relevant to take
into account when it came time to triangulate our data.
FIGURE 1. “Triangulation: multiple forms of overlapping, diverse pieces of evidence
and perspectives.” 12

Source: JACOB, E. (ddpainter@gmualumni.org)

13

Triangulation was a basic key data gathering for our research. It allows gathering a
wide variety of evidence for the purposes of triangulation.

There is a real example of our journals used in class. It was one of the first journals
we made in early semesters, including the format used to analysis further on.

12

JACOB, E.(ddpainter@gmualumni.org). Alternative approaches for studying naturally occurring human
behavior and thought in special education research. The Journal of Special Education,
24,(2).http://gse.gmu.edu/research/tr/TRtriangulation.shtml. Consulta 19 Sep. de 2006.
13
Ibid., http://gse.gmu.edu/research/tr/TRtriangulation.shtml.
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Pre categories

Register explanatory Descriptive

Register Descriptive

1The class started at 7: 05 am; We
2entered to the class joined with teacher 4. It is mandatory greeting
3Consuelo, at the moment all the class
4greeted us cordially with a “good
A. greeting

and say goodbye as a social
rule.

5morning teacher”. The teacher equally
6greet them with a “good morning too,
7how are you”. Then, the teacher

8. The traditionalistic
analyses and precarious,

8immediately checks the homework. remain even in many
9This consisted on putting in front of schools.
10each

word

11antonyms.
B Irresponsible

It

the

corresponding

would

seem

that

12everybody have done homeworks, 19. Sometimes competitions
13since at the same time everybody are good because mould the
14started to shout all together. Even child and make different
15though not everyone had well some

between them.

16answers; they did not stop to correct
17the mistakes. Finished the checking,
18the teacher Consuelo, decided to
C attracted the
attention

17 Misbehavior continues
being the principal and

19have a competition in order to review notorious problem of the
20antonyms. This consisted on passing scholar dissertation.
21to the board groups of six students to
22ask them the antonyms of words she
23says, without hesitating for a while. 22. The students`
24A student was doing cheats with his participation in class, it is an
25peer on side, passing the result on to essential requisite for
26him. The teacher realized of this and

D. a comfortable
place to study

27attracted the attention to the class
28with a reflection about the do and
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develop their skills.

29don’ts, so teacher decided to go back
30on the class to observe the students 27. The classrooms with
31and continue with the activity. After many students hinder the
32some competitions, just one was the teaching labor.
33winner who won a chocolate bar
34brought by the teacher. Subsequently,
E. oral activities.

34it was a presentation by a student
35about the book called “Quién se ha

34. The oral skills are so
important in many aspects
such as society, cultural,

36llevado mi queso”, in spite of leaving psychological and academic
37five minute at changing of the class, too.
38the student told about what was the
39story about.

Continuing the idea of observations, the first contact has already been done the
institution had been observed some semesters ago, most exactly, third semester,
we proceed with the first observation the day agreed March 4th. There is no doubt
being teacher is really a great challenge. It is what we understood when we took a
look for the first time into classrooms, to carry out our first observations. This
experience was different for each one of us; we were in different schools and faced
different realities. It was pleasant to find among these amazing people plenty who
were longing and anxious for learning and feeling for a little bit that we were the
center of attraction. The first encounter with the teacher and students was very
pleasant; the curiosity reigned because of our assistance, although the teacher had
explained some moments ago that this was a control exerted over the institution.
The teacher in charge generally was very gentle, well mannered and warm with us,
nevertheless her labor as a teacher left much empty doubts in teaching. The class
continued in a calmly way, but the teacher’s treatment of some students was not
suitable. In other words, what it is said is that the teacher’s reaction was “hard” to

32

the students who interrupt the class. Her class was sometimes too boring, her
methodology was totally instructional and by memory. This happened in several
classes, although not in all of them. The classes were a little bit repetitive; the
teacher used to explain the topic and after that they had to complete the exercises.
Even though this detail happened during the three visits, the most important fact
was the continuous indiscipline. The observations derived from the result of the
triangulation made during the scholastic process ended up in conclusions related
to various difficulties in the process development, as it has been already said. The
common and main problem found was the relapse of the misbehaviour factor into
the classroom.

As future teachers, we were bewildered, when based on the theoretic child’s
maturity studied; we thought in this stage there wouldn’t be anymore conflicts, due
to the fact, that students had exceeded through the stage of socialization, they
have a body management and their affective evolution is group centric. They are
cooperative people, autonomous, with logical thought and an almost defined
personality. All this statements are true, but this Eden of calm, peacefulness and
balance lasts less than it is wished due to the mass media. It influences pushes,
presses, invades and subjugate in such a way that kids and teenagers that,
psychologically, end stages in order to continue developing their behaviour suffer
with the lack of living a continuous process. As an adding from people who has
lived this process, the breaking off the family unity lived, sometimes in their own
flesh or lived through someone else’s experiences or confessions, doesn’t flatter
an appropriate serenity and peace needed. It is a difficult task for us as future
teachers when we stop being their saviours.

During the observations, we could analyse that the teacher was dealing with a
group of students whose critical sense is growing, people who offer a flash of
rebelliousness and who like to argue with a vocabulary that causes problems to
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them frequently. It is supposed that the teacher’s attitude varies according to the
age, calling and stage of psychological balance in order to overcome the stress
and the personal issues. In the same way it is not necessary to go deeper in this
topic and reflect about the causes of the misbehaviour in class.

We believe that disrespect of the kids sometimes even of the teacher, and more
often because of the distraction caused by the new release toy, distracts the rest of
the classroom and makes the teacher take retaliations against the student because
of his or her distraction. All of these attitudes from the teacher and the students
only contribute to a wrong and bad development of the class and therefore a lack
of interest in the class.

Our second experience was at Eduardo Carranza School, currently directed by the
adviser Marisol Correa. We were whole the process as observers and after that, as
practitioners. There were many sceneries where we could learn and teach. Maybe,
it was the experience which marked our reflective practice; actually, our feelings
were a little complex, a little strange, but also pleasant where we worked, every
corner hid several stories of life and fantasies that step by step immersed in this
context, every point in this place had something to remember, something to learn,
something to teach, according to Peter Woods, life in group could have some
constant properties, for sure is important to discover a process with oscillations,
ambiguity and incongruity. Our instinctive tendency as humans is try to solve those
ambiguities and incongruities when we bump into them, but really make up matter
of life, which we have to understand, to solve, and therefore eliminate.

The observations were carried out in different grades, nevertheless, sceneries
were very similar and we worked together with the teacher Consuelo. There were
really hard courses, the authority that one teacher exerted in courses was
respected by no one, her efforts to take the control and discipline were in vain, so
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our performance was a great relief to the teacher. Every class she allocated a
topic, explained it to the few students who paid attention to the explanation as to
what they had to do, and finally, she divided the class in groups. In the academic
field there were problems, basically in Reading and Writing. The students stated
that the teacher was kind and for that reason they bothered her and they did not
participate. Nevertheless, on our presence, it was easier to take the control of them
and make them work.

During the observations, we could notice that students did not like writing very
much; they preferred we did the work instead of them. They had lot of spelling
problems as well as bad punctuation, due to monotony they worked in Spanish,
based in copying and anything else, aspect that teacher unknown and which
always had been ignored, and which was marking labor of her students.

The students enjoyed our company; at least it looked like that. They worked for a
period of time not so long in the activities allocated. After that, they delighted telling
us important aspects about their lives which were not so pleasant. Many times we
were touched and powerless to act before justice there. It was surprising all the
difficulties that these young men had at home which they had to solve. It was very
alarming to see how context had influence in social context where the student used
to live, since it was reflected in student’s behavior, anyway we were pleased to
hear them.

“The process of reflecting of reflecting upon one’s own teaching is
viewed as an essential component in developing knowledge and
theories of teaching, and is hence a key element in one’s
professional development. This process is one which continues
throughout a teacher’s career” 14 .
14

RICHARDS ,Jack C. and LOCKHART, Charles. Reflective Teaching in Second Language Classrooms.
Cambridge University Press. 1996. p.202.
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For this second experience at the school, we spent all the semester with students
from fifth grade, supporting the Spanish Area, with an agreement at University. The
idea was to help the teacher in her scholastic duties; such as, correct homework
during breaks, help students who did not understand the topic in class, keep calm
in class or discipline, meanwhile we were learning about the ways to teach a class.

On the other hand, the group was too big and difficult to keep calm and there were
many adolescents with ambitions, they had all the possible energy for pranks.
Classes were developed through workshops at seasons, which look for
improvements for the four basic skills of communication as reading, writing,
listening, speaking, and stressing the importance in reading comprehension.
Workshops were done by us; we gathered and planned the activities for every
class; we gave diversity and we were not pretended to fall in monotony of the rest
of teachers, taking into account what recreation plays an important role in reading
and writing practice; because game world is imagination for children.

Actually, we recognized the big errors we made, above all because we were
involved in a blind activity which students always made in a superficial level.

In one instance we had a class doing article readings; the exercise the exercises
consisted of groups doing readings, the students had to answer a questionnaire
about the topic concerned. There was a firm questionnaire which was made
working components of reading comprehension.

From the first time we arrived, students were aware that they did not like writing,
they preferred drawing and working with modeling clay, imitate, but not to produce
elaborated texts since they did not have the ability to do so. The teacher in charge,
similar to the other teachers, dedicated her time to explain topics, leave workshops
and homework; afterwards she assessed the students according to quantity
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without regard to quality. Even though this is true, it was not frequently that
students did the homework allocated.

The indiscipline was constant in the group, and to achieve the attention of all the
students was almost impossible. Also, there were three or four students who did
whatever they liked. Nothing was interesting to them; nor was anything was
encouraging for them, even though we would have brought motivating activities.
The texts presented at school were often non-natural, lacking of meaningful
content to them and scarce of any quality literature. It was really hard for them to
follow instructions, as well as there were problems regarding reading, writing, and
reading comprehension. They liked to read stories, short texts and advertising
articles with current topics and adolescent matter.

Through the development of our practices, we recognized schools continue only
transmitting, where teachers have little competence to interpret information and to
apply it to the curriculum; since it presents difficulties to look for information which
provides to mediate learning process with students. To plan a class, to carry it out
and to face unexpected situations presented in class, the teachers display their
implicit theories about their teaching.

“The approach is often teacher initiated and directed because it
involves instructors observing themselves, collecting data about
their own classrooms and their roles within them, and using that
data as a basis for self-evaluation, for change, and hence for
professional growths 15 ”.

This perspective of teachers works all the time as a reference framework among
which make up and interpret the experiences lived and which acts rationally; even
primitives, they are compared to formal theories, implicit theories are useful to give
15

Ibid,. p.xi.
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regularity to experience as well as to give intellectual structure within the teaching
and learning field (Rando and Menges, 1991). It is named implicit theories because
the teachers are not conscious of them most of the time, but until they either face
some difficulty or they are asked to explain. Implicit theories are logics which
people understand related to the events they perceive, since they lead the actions
about their own behavior in the world. To ratify, this is an educational model used
in universities from Colombia, it did not achieve its aim at school and as a result we
have a non- existence of autonomous teachers and institutions among which allow
the scholastic crisis to deepen before improving its non-existence. Therefore, it is
considered we do not even have yearning school, not even the school we need at
this moment of change.

The last reflective practice was carried out at the “Eduardo Carranza School”
located in northern part of the city; was a public institution. Right there we were
gathered with the teacher in charge, receiving a talk about how to teach and how to
do the lesson plans.

During this process, teaching has been our allied for the development of this
research. Researchers have several characteristics in common with novelists,
social historians, journalists and producers, as they show extraordinary
ethnographic skills in witticism of their observation, finesse on their ears, emotional
sensibility, getting to the bottom through the different levels of reality, ability to
disguise into the characters, without any loss of capacity to value them accurately.
It is a mix of art and science, in which the author adds education too. It is not to
write about science fiction, since make up a method of possible science of being
validated with integrity, and each one of the procedures and analysis what they
require, even it is going to be determinated for the style from, researcher, narrator,
of her sensibility and comprehension, properties or essential artistic attributes for
someone, but they are also capacities which can be acquired in the practice of
method.
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“Teachers and ethnographers share a common responsibility to
see the familiar with new eyes. Personal assumptions about the
nature of the world must give way to consideration of how students
and other participants in a social setting see the world” 16

According to the previous paragraph and how it was mentioned in the first part, the
reflective practice as it can be proposed for University, is the way which it has been
made the researching project, understanding project as the most elaborated
manifestation of intention and wisdom from feeling which it is propose to achieve;
thus, in our particular case, there were many difficulties what have presented for
this comes real.

First of all, it is necessary to recall that all the time there were complications to
access to places where we had to carry out our teaching practices; we never had
constant support in part, not even from the faculty, nor by the principals in charge.
All the support relied on Pedro Baquero who had given the new proposal as to
what teaching practice is.

Before the allocation of schools we considered in those times the University should
have had some agreement with different Institutions, which guarantied optimal
conditions of work, such as semestral schedule, guaranties to carry out our
observations and acceptation on the side of Institutions of our work.

We considered it was a lack of advisory in part of students in Faculty as well as
they tried to lead us to achieve to communicative competence. At the same time,
unless was not relevant the lack of adviser teachers and guides with respect to
16

FRANK, Carolyn. Ethnographic Eyes: A Teacher’s Guide to Classroom Observation. Portsmouth, NH:
Heinemann. http://www.aaanet.org/cae/aeq/br/frank.htm. . Citado por BEEGHLY BENCICH, Carole
(cbencich@grove.iup.edu). Review cited in the March 2001 issue of Anthropology and Education Quarterly.
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development of a class, design of guides and didactical resources handle in a
class. We have never trained to face those situations, and we were put into class,
as we were experts in teaching, which made us feel insecure and unskillful to carry
out our labor. Nevertheless, despite all the fallacies, we considered that the aim
was achieved, with respect to what means Reflective practice according to La Salle
University, conceived as an investigative process. Insofar as making possible the
identification of real educational problems and project the educational work of
“Practicing” to the search of solutions for problems that the practitioner observes
during the practice tasks. In this perspective, the theory about research is made up
and appropriated from the experiences lived, that is, it is left to be a simple “object
of study” from curriculum, to become a search and parallel construction to the
same practical process.

The curricular reform was developed without following and checking of the
probably influence which could be produced at change of teaching practice.
Perhaps, it does not seem the main proposal of an effective monitoring; also the
capacitating process was characterized for having vague concepts, absent of a
shocking evaluation, insensibility to the differences among teachers and principals.
Therefore, it is thought but not to justify, the functions which those professionals
have left to fulfill at not sharing the reformed proposal; thus the paradigm what is
tried to change does not match with the paradigm adopted in educational teaching,
which is justly to be replaced.

Therefore, it is due to the teacher’s labor conditions which limit the opportunities to
learn by himself and of the rest; to add up the overload of extra works, brought to
the curricular change, that nowadays they do not get recognition, which is
discouraging to the teacher their functions.

As stated before, we assert that it was not in vain the process that faculty has
done, even though there were some fallacies and ill-founds, we found something to
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rescue from the process and it has always left at the first try, let something to
remedy. We considered that practices contribute enough to our educational
teaching and maybe they finished getting more value than the learnt or memorized
in class; we acquired a real view of an educational situation. According to Donald
Schön (1998), the best professionals are those whose intelligence and wisdom go
beyond more than words can express. To face challenges that his work provokes,
does not base his preconceived conclusions as this sort of improvisation that is
only learnt in reflective practices.
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6. PROCESS OF RECUPERATION FROM REFLECTIVE PRACTICES
“EXPERIENCE VERSUS THEORY”

About to graduate, we have to make a stop and take a look at what our practice
was, what happened to it and what possibly will be our lives as professionals, for
that reason we must retell our history and take a look at what have been our roles
in an educational process as future teachers.

With this aim, we have come to some texts, which besides allow us to construct a
theoretical basis stronger with respect to our tasks as teachers and researchers,
they will be allowed to reflect on good choices, difficulties and deficiencies during
our period in Teaching practices.

According to our experience in teaching practice, we have noticed a distancing
between speech and action in educational situations which tends to reduce
educational practice to a behavior in which the lessons can be transmitted as
routines without any reflection, without any participation in making decisions,
without comprehension in teaching intervention, without comprehension in implicit
knowledge.

Firstly, we can say, teaching practice is complex. Its development and structure are
articulated

on

multiple

aspects

as

are

institutional

conditioning

factors,

organization, and management in teaching task, operative possibilities, cognitive in
practitioners, but above all, the social position as teachers we develop. Teaching
practice must advance in reflective intervention, which means to recognize the
classroom as a definite system by periods, a social organization, and actors like
students, principals, and teachers with knowledge; way to distribute time, some
use of didactical materials, among others. It means, what happens in class could
be just understood and interpreted from the possibility to interrelate such objects
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and elements, all framed in a social, politic and educational context and
Institutional Educational Project from educational center.

Teaching practice, from time to time called school placement, is maybe the most
challenging and stimulating component of early teacher training. Even if the
circumstance is rather non-natural, it is the first real chance to check and build up
our teaching skills.

"Resources that help us teach better are available from each
other—if we could get access to them. But there, of course, is the
rub. Academic culture builds barriers between colleagues even
higher and wider than those between us and our students. These
barriers come partly from the competition that keeps us fragmented
by fear. But they also come from the fact that teaching is perhaps
the most privatized of all the public professions.
When we walk into our workplace, the classroom, we close the
door on our colleagues. When we emerge, we rarely talk about
what happened or what needs to happen next, for we have no
shared experience to talk about. Then, instead of calling this the
isolationism it is and trying to overcome it, we claim it as virtue
called 'academic freedom': my classroom is my castle, and the
sovereigns of other fiefdoms are not welcome here." 17

This put in evidence that teacher can not have just one profile always fitted in the
different institutions or contexts which he plays his labor, on the contrary, teacher
has to have capacity to know how to analyze and interpret his environment of work
to know which are the tools or methodologies more suitable to apply. From
17

PARKER J. Palmer. The Courage to Teach: Exploring the Inner Landscape of a Teacher's Life
(Hardcover). Jossey-Bass; 1st ed edition,1997. p.142.
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experience we can state that change of educational contexts is really hard, since
we had the experience of being at Eduardo Carranza School, where we had
groups of fifty students in each one; and a similar situation took place in Tiquiza
Elementary School, where we worked as observers with huge groups.

We could observe during the process, changes in aspects as to the way of
interacting with students, didactical resources, effectiveness levels in students and
vice versa.

But changing of context could be good, since we learn to recognize better the
differences and potentiality of our students. We state this, since when we are
pigeonholed in one situation, everything tends to become something monotonous
and there were few points for comparison.

The concept in educative practice has been for a long time centered in empirical
task, based in learning for experience. These orientations have been faced with
difficulties to explain, to find a logic which justifies them and to establish relations
between that concreting reality and the theoretical fundaments produced from the
educational field.

"Critical reflection refers to an activity or process in which
experience is recalled, considered, and evaluated, usually in
relation to a broader purpose. It is a response to a past experience
and involves conscious recall and examination of the experience as
a basis for evaluation and decision-making and as a source for
planning and action" 18 .

18

RICHARDS, J. Beyond training: Approaches to teacher education in language teaching. Language Teacher.
1990. p. 8.
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The same theories in education have ignored the importance of building an actual
concept of educative practice. Philosophies in education that defend the sense of
theory in education seem to loather to discuss how people have to understand the
concept of educative practice. That concept has entranced into an area which
belongs to common sense more than a theory, philosophy or science and it is
assumed that when it is expressed “educative practice”, everybody understands
what it means.

“Reflective practice gives us tools to get underneath our assumptions, and
conventional knowledge, to see the world anew. We can reframe or revise they
ways we interpret our experience of our workplace and the world. It might even
prove to be the unfurling of a philosophy that gives more control to health
professionals as to what they will work on and how they will work on it, that
encourages them to try lots of stuff and make mistakes, that allows them to toil at
real-world concerns with potential real-world rewards” 19 .

Based on our experience as practitioners, we can say that teaching practice, by no
way, is a quotidian activity, which concerns different aspects, both on a personal
and institutional level. Nevertheless, most of these do not receive the attention
deserved and they are ignored, forgetting its great influence. Maybe, one of the
most important aspects and the most influential in the development of practices is
the context which is developed, that is, school.

Our experiences as practitioners have taken us to understand teaching practice
fundamentally as a speech activity, on the productive way to understand, to identify
problems and find solutions, to find in front of diverse circumstances some ways to
generate these ways, the good teacher is not the know-it-all or who has the best
speech, but simply who has the best ability for thinking what he is doing and
19

THE UNIVERSITY OF SIDNEY. (arrow-y@fhs.usyd.edu.au). What is reflective practice?.
http://www2.fhs.usyd.edu.au/arow/o/m08/what.htm. Consulta sep. 10 2006

45

encouraging in his students his own capacity of thinking, when wisdom is rational,
justified, has basis and corresponds to an ethical decision.

In our reflective practice, we noticed that teacher must take care of falling on
routine, boring or comfortable which he considers it is learnt, because that induces
to immobility, dogmatism, absence of creativity and imagination at service of
knowledge and comprehension.

An important aspect is related to reflective practice: that is, the practitioner must
know the role he will execute in a classroom as articulator of learning and
educational process. It means, the teacher besides being professional and having
some information in an specific area from knowledge to teaching, is to be a human
being, and therefore, some internal aspects about his personality and education as
person, is reflected in class development and the diverse situations which he must
handle inside and outside from educative institution. Both aspects make up the
teacher and they shape according to the context which the practice is taking place.

“Knowing the story of teaching involves more than is usually
considered. Knowing how to teach does not simply entail
behavioral knowledge of how to do particular things in the
classroom; it involves a cognitive dimension that links thought with
activity, centering on the context-embedded, interpretive process of
knowing what to do....This contextual know-how is learned over
time; its interpretations shape truly effective classroom practice.
Knowing the story of teaching includes all of these elements. For
this reason, telling the story is more complicated than simply
reporting on how things are done in classrooms, or even providing
the reasoning -- theoretical, personal, or otherwise -- for those
ways of acting. If teaching involves the continual interplay of
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interpretation and the environment, then its story is complex and
subtle, and it is quite complicated to tell 20 ”.

During our experience as practitioners, we could discern that educative practice, at
the same time that transmit knowledge, it must contribute to education and
construction of competences in students, that is, everything concerned to group of
thinking and ability to argue, propose and communicate.

One of the principles we consider must be checked in educative practice,
associated with motivation and evaluation, is the instrumentalization of actions as
mean-aim to construct competences. As well as, education does not get its model
and formative part away as well-mannered person. It could not be transformed that
man either in the product or result of a final process who is taken some elements
as incomes, operacionalized and we have a result.

To be more emphatic, it is mandatory to say that a teacher’s job, before teaching, it
is to be able to teach, part of the personal process of learning which allows the
teacher to learn, non-learn, relearn and update; all this takes place before, during
and after practices in the class, the teacher is meant to research everything related
to knowledge, to develop a teaching practice useful for his students that fulfill
expectations of scholastic organization and who has time and space for social
projection.

Accordingly, it is clear that to practice, learn, research and teach, like living in
fullness, are activities that are related straightly with teacher work and even it goes
beyond the classroom or school space to reach family and society. Therefore, in
terms of education as the same history of the concept of practice, it should not
create a dichotomy between theory and practice.
20

FREEMAN, D. Redefining the relationship between research and what teachers know. Cambridge
University Press. 1996. p. 99.
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It is required that education educates and prepares for life and therefore this must
not simplify the world and beings in it, but it educates to admire, like and interact in
the world inside complex and related connections, not like empty drawers, where
each one is put cognitive, the other one the esthetic, and so on with human
dimensions related with individual and social. Therefore is not possible that the
teacher separates his own learning and personal growing from his teaching
practice.

For this reason we are meant to assume an education headed to integral education
that recognize human being as an integrity person, as a whole. An education which
has into account the human dimensions in constant interrelation, not in pieces, but
permanently in display, that recognize any educational activity is the person
implicated as a whole; consequently, not even privileges intelligence over the
effectiveness, even not separates imagination between action, and does not
dichotomize the individual development from the social.

This manner of education pretends to solve all the difficulties and weaknesses that
previous models have, at this point, the central axe is teacher education; it is
pretended go beyond of alleges and conceptions that handle sciences and being
the student who integrates this knowledge to the creation and adaptation of his
own world.

In dissertations during our experiences, we realized that educative practice,
experience in classroom and research are differentiated but intimately related to
reflective living. The continuous and analytic reflection about practice cause the
construction of a common field in didactical and reflective interests and evades
reductionisms that usually take to comprehension for educational reality or its
incomprehension. It requires assuming wholly, as social built process, the practice
development, its comprehension and its situations development.
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“Traditional educational researchers who develop questions and
design studies around those questions and conduct research within
the schools are considered objective outside observers of
classroom interaction. But when teachers become teacherresearchers, the "traditional descriptions of both teachers and
researchers change. Teacher-researchers raise questions about
what they think and observe about their teaching and their
students' learning. They collect student work in order to evaluate
performance, but they also see student work as data to analyze in
order to examine the teaching and learning that produced it" 21 .

Without research on side of the practitioner, it can not a suitable educational
practice, therefore the future experience in the classrooms will not give the
expecting outcomes. To research is not to consult a bibliography to prepare a
class, but to discover a cognitive process which students have for learning,
therefore finding a shared solution, with the teacher as leader. This way it is
important that the practitioner has been prepared not only in cognitive contents
related to his career or specialization, but that he knows how to research and that
only study can contribute practices in methodological subjects, such as states the
same author. The curriculum development has to be based on permanent
education in teachers, giving and making stress in his professionalism.

Taking into account what has been said before, it is necessary to recognize that
research in the classroom is important in educative practice transformation and
stimulation of knowledge generation from then on, and from it, has to carry on
scientific innovations in professional activity. This labor involves remaining
integrate and to face knowledge from both the classroom and scholastic institution,

21

MACLEAN, Marion S. and MOHR, Marian M. Teacher- researchers at work. Berkeley, CA: National
Writing Project. 1999 p. 2-11.

49

explaining in the light of theoretical contexts that they are seen transformed
through reflection and contrast.

In our contact with school, we conceived a teacher as a reflexive professional,
therefore also a researcher. At the beginning of his professional life, he has to
integrate research with reflection in practice. These teacher profile dimensions do
not involve the increase in tasks, but remean of them. Reflection and inquiry take
part in reflective practice, understood as compromise with education, as well as we
saw that in our reflective experience, it requires permanent compromise and an
attitude of auto reflection in the practitioner. That attitude about what practice is, we
have to think of as an essential part in thinking as future teachers, from the first we
start, to know and live our practices.

The principal scenario of educational events in our practice was the most of the
time inside the class, but with respect to physical space; because we conceived
classroom as a place where it is possible to see, think, imagine and create. Thus,
classroom as a window to reality, even a door between the past and future, it
becomes a laboratory for making ideas, imagination, knowledge, effectiveness,
socialization, and spirituality.

It is important to take into account analyzing tools, interpretation and
comprehension from practice to observation, which we must consider very
valuable, since it will be used in useful way. We conceptualized as an activity
inside an educational situation, an intentional and informed observation that is not
occasional.
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7. CONCLUSIONS

The purpose of this research was to determine the role of the pedagogic and
teaching practices. It was to show a short experience through many journals made
around the Eduardo Carranza School at fifth grades, using teaching as the main
instrument to compile all the events that happened in the school.

The teaching we used in all the reflective practices helped us to reflect on the
exercises of observing and compiling events as future teachers, that is, to increase
the point of view besides the educational process and be more critical regarding of
the real challengers our children have being educated; thanks to the feedback
teaching brought us, at the same time, teaching found an epistemology in the
actions we made.

On the other hand, the teaching function is useful to understand the teacher’s role
done, which should have with themselves and the students. As well to construct
new knowledge, which students can participate and know the outcomes of each
one.
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8. SUGGESTIONS

According to our teaching practice we consider mandatory, an appropriate handling
respect to the beginning of practices; it means, to carry out a program which shows
the date, the place, the school among others. At the same time the university
should keep the necessary agreements with institutions to socialize practices. The
lack of competent advisors generated polemics during the process, thus we
suggest intervening in those affairs, competently.
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9. GLOSSARY

Reflective Teaching: Critical reflection refers to an activity or process in which
experience is recalled, considered, and evaluated, usually in relation to a broader
purpose. It is a response to a past experience and involves conscious recall and
examination of the experience as a basis for evaluation and decision-making and
as a source for planning and action.
Lesson plan: Teachers and instructors usually have a lesson plan which dictates
the structure of the teaching. A group of lessons may be linked together in a unit
plan or scheme or work. The detail of the plan may vary with some being a simple
list of what is going to be taught in a lesson with others working including much
more detail, such as a time plan and the learning aims and objectives.
Teaching practice: sometimes called school placement, is probably the most
challenging and exciting parts of Initial Teacher Training. Although the situation is
rather artificial, it is the first real opportunity to test and develop your teaching skills.
Teaching practice has a dual role. Whilst you are testing your skills you are also
being assessed. It is therefore important that you are given appropriate support
and the opportunity to make a good start.
Competence: Many organisations now use the concept of competence to
measure and improve employee development and also during their recruitment
process. Each organisation adopts a language of competency frameworks in its
own way, so terminology can be confusing. However, for the purposes of your own
professional development, do not worry about exact definitions. It is easiest to
define a competence as "the ability to perform activities to the standards required
in employment using an appropriate mix of knowledge, skill and attitude". All three
aspects must be present if someone is to be effective in the workplace. To improve
competence you need to increase not only your knowledge but also your
understanding of how that knowledge can be applied and your skill in applying it.
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ANNEXES

Eduardo Carranza School
Practitioners in charge: Roberto Cera and Daniel Celis

“Prepositions, can or can’t and vocabulary”

1. Put “can or can’t” depending on the case.
•
•
•
•
•

My mother _______________ sing because she has a terrible voice.
My father _______________ swim because he is a champion.
A parrot _________ speak a lot of things.
A horse ________ fly for the air.
A dog __________ jump, run and bark.

2. Put the correct preposition depending on the position of each object.

•
•
•
•
•

The mouse is ___________________ to the cactus.
The rabbit is ____________________ of the cactus.
The mice are __________________ to the cactus.
The cactus is __________________ of the rabbit.
The mice are _________________ of the rabbit.
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EDUARDO CARRANZA´S SCHOOL
ENGLISH EXAM
FIRST PERIOD
NAME OF STUDENT:
GRADE:
In this exam, it is going to be evaluated all the process seen until this point. So, all the topics correspond at
adjectives, presentation and prepositions.
!GOOD LUCK!
1. Utilice el pronombre personal correspondiente en el cuadro. ( I, you, he, she, it, we and they)

is my wife (esposa)
is a boy (chico)
are my best friends. (Mis mejores amigos)
are a students (estudiantes)
Is

a girl?

(niña)

Is

a dog or a cat? (un gato o un perro)
am a good student. ( buen estudiante).
are a bad person, don´t close to me. ( una mala persona, no te me acerques.)

2. Utilice los adjetivos que se encuentran en el cuadro para completar la oración

Tall – thin – ugly – beautiful – fat.

1.

My mother is
ejercicio todos los dias)

2.

The cow is

, because she does exercises every day ( porque hace

, because it eats all the time
(porque come todo el tiempo)
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3.

Michael Jordan is
razón el juega baloncesto)

4.

the rats are

5.

the rabbits are very
tiernos)

, and for that reason he plays basketball ( por esa

,because they are dirties and smell.
(porque son sucias y huelen mal)

,because they are nice and cute (porque son bellos y

3. Identifica según los dibujos las preposiciones (near to, between, in front of and behind) y marca con una x la
frase que corresponda

•

Where is the bus?

The bus is near to the plane.
The bus in between the plane and the house.
The bus is behind the house.
•

Where is the house?

•

Where is the plane?

The house is near to the plane
The house is in front of the plane
The house is next to the bus

The plane is near to the bus
The plane is in front of the house
The plane is between the house and the bus
4. En la “Presentacion Personal”, tienes que completar los datos según sea correspondiente.
•

My name is

•

I am

•

I study at

years old
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•

I live at home with my

•

I like to play

5. Completar con una x según sea la frase correcta:
Mr. Parker is an Engineer from U.S.A. He works in a company called “Fósforos el rey”. He is tall and fat and he like
to play soccer on holidays. He lives with his wife and his son. He is happy and loves his family.
1.

Who is Mr. Parker?

2. Where does he work?

He is a Doctor

in a shop

He is an Engineer

in the mall

They are Engineers

in a company

He is a lawyer

3. How does he look like?

in a farm

4. What does he practice?

He is angry and sad

She practices the soccer

She is tall and thin

He practices the soccer

She is tall and fat

They practice the soccer

He is tall and fat

They love the soccer
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EDUARDO CARR ANZA’S SCHOOL
ENGLISH GUIDE
BASIC LEVEL
NAME OF THE STUDENT:
GRADE:
In this guide you are going to find out some of the topics seen in the class and some of them that you
had seen before.
¡GOOD LUCK!
1.

En el cuadro correspondiente, hacer un dibujo refiriéndote a cada palabra que se encuentra en la
siguiente lista. Recuerda hacer los dibujos pequeños para que quepan en el recuadro.

•

Sweater

•

Suit

•

Socks

•

Short

•

Shoes

•

Skirt

•

Pants
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•

Jacket

•

Dress

•

Boots

•

Blouse

•

Belt

•

Yellow

•

White

•

Red

•

Green

•

Brown

•

Blue

•

Black
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2. Remplazar los dibujos por los pronombres personales en ingles. ( I, you, she, he, it, they and we)

•

____ is twenty years old.

•

•

•

____ are friends from Canada.

____is beautiful.

Every morning _____

do exercise

3. Encontrar el personaje que se ajuste a la descripción según la letra al que corresponde:

a) she is fat

__

__
b) he is thin

c)

they are teachers

__

__

d) it is big and dangerous
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4. Según la posición del balón describir la posición usando las preposiciones
(Behind, In front of, Next to and between)
•

The ball is ______ (detrás)

•

•

•

The ball ______ the rabbits (en medio)

The ball is in ______ ___ the cow (en frente de)

The ball is ________ of the women (al lado)

5. Completar con información personal:

•
•
•
•

My name is ______________________________
I am ______________ years old
I am from _________________________________
I am study at ________________________________
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_

6. Responde las preguntas de abajo de acuerdo al texto del cuadro

My name is Michael Smith, I am tall and
thin, I am 25 years old and I am from
Canada, I study at Centro Colombo
Americano.
I live with my mother and grand mother in a
small house.

A. What is the name of the character?

B. What does he look like?
He looks like____and______
C. How old is he?
-Twenty six-Twenty four-twenty five
Where does he come from?
- He is from___________
D. He study at_______________________
E. Who does he live with?
- He lives with her____________ and her__________________.
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: February 23/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Adjectives
GOAL: Students will be able to recognize and identify the most important adjectives.
OBJECTIVES: Students will be learn properly some adjectives and they will know the
correct pronunciation of each one of them.
Time
10 min.

30 min

10 min

Procedure
Warm-up: We will
talk about a *short
tale emphasizing in
using of some
adjectives.
Development: We
will repeat step by
step the most
important adjectives
and we will ask the
classmates cut
pictures related to
the adjectives and
paste them on their
notebooks.
Closure: Students
will repeat the
adjectives on the
board

Skill
The students will
improve listening.

Materials

The students will
improve writing
and listening,
besides the
adjectives and
memorize them by
repeating.

Notebooks,
Magazines and
Newspapers.
Scissors and glue

Students will
improve their
reading by
repeating.

EVALUATION: In this class what it is going to be evaluated is the cutting-work that
students realize in the class.
EXTRA CLASS WORK: Students will review the topics seen in the class by the
exercises in the book plus some *exercises that we will give them to improve the
student’s knowledge in the teaching language.
*Appendix: copies about warm-up and extra class work are back of the page.

_________________________
Signature’s teacher

_____________________________
Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: March 02/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Adjectives reviewing
GOAL: Students will take a review about the adjectives seen the class before.
OBJECTIVES: Students will learn properly some vocabulary “architect, nurse...”, and
questions “Who is he/she...” related to professions with the object of internalizing them
through the process.
Time
10 min.

30 min

10 min

Procedure
Warm up: The
students will
identify in the
magazine some
professions taking a
review and we will
make the students
answer some simple
questions
Development: The
teacher will show to
the students *draws
about the most
important
adjectives, making
comparisons and
encouraging the
students to
participate.
Closure: We will
make a little *quiz
about the topic seen
in class.

Skill
The students will
improve listening
and speaking

Materials

The students will
improve speaking
and listening

Drawings and
pictures on board

The students will
put in practice the
concepts through a
writing exam.

Sheet of paper

EVALUATION: In this class what is going to be evaluated is the quiz, taking into
account the adjectives and vocabulary seen in class.
EXTRA CLASS WORK: Students will review the *vocabulary related to “The city”.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: March 09/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: The city
GOAL: Students will be able to recognize different common places in the city.
OBJECTIVES: Students will learn properly the most important places in the city.
Time
20 min.

30 min

10 min

Procedure
Warm-up: We will
locate the places in
a didactical poster.
Development: We
will repeat step by
step, the manner
how we can answer
and ask the
classmates. “Where
is, there is, there
are” and locate
something in the
classroom.
Closure: The
students will realize
some exercises in
the book.

Skill
The students will
improve listening
The students will
improve speaking
and listening

Materials
A didactical poster
about city places
and sides.
Drawings and
pictures on board

The students will
practice their
writing.

EVALUATION: In this class the exercises in the book will be review by checking and
getting marks to the students.
EXTRA CLASS WORK: Students will review the *vocabulary related to “The city”.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: March 16/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: The city
GOAL: Students will be able to recognize the most common prepositions in English.
OBJETIVES: Students will learn properly the most important places in the city and
will review the adverbs of places “there is and there are”
Time
10 min.

40 min

10 min

Procedure
Warm-up: We will
talk about a *short
tale emphasizing in
prepositions of
place and we will to
review the
homework
Development: We
will introduce some
prepositions “near,
between, behind”,
using the board and
doing exercises in
the book
Closure: We will
do a filling activity
in the book.

Skill
The students will
improve listening

Materials
A didactical poster
about city places
and sides.

The students will
improve speaking
and listening

The Book and the
notebook

The students will
practice their
writing.

The book

EVALUATION: In this class the exercises in the book will be review by checking and
getting marks to the students.
EXTRA CLASS WORK: Students will realize a *guide in the Holy week for
reviewing all the topics seen in class.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: March 30/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Reviewing
GOAL: Students will review the guide for the holy week
OBJETIVES: Students will clear doubts up and will review all the topics seen until
this week.
Time
10 min.

40 min

10 min

Procedure
Warm-up: We will
socialize with the
students about the
hardest and easiest
exercises.
Development: The
students will
interchange the
guides with the
object of correcting
the mistakes they
have by a teacher
explanation on the
board.
Closure: We will
open a space for
questions.

Skill
The students will
improve listening

Materials
The guide

The students will
improve speaking
and listening

The guide

The students will
practice their
speaking.

The book and guide

EVALUATION: In this class participation will be checked and taken into account for
future marks.
EXTRA CLASS WORK: Students will bring magazines and newspapers in order to
recognize by cutting the most important professions.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: April 13/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Professions
GOAL: Students will reinforce and deep in the topic related to professions.
OBJETIVES: Students will be learning properly more professions and they will know
the correct pronunciation of each one of them.
Time
10 min.

40 min

10 min

Procedure
Warm-up: We will
make the students
answer about some
professions related
to their life.
Development: The
students will start to
look for pictures
related to
professions and they
will cut and paste on
the notebook,
meanwhile we
explain professions
on the board from
the *book and
giving instructions.
Finally the students
will copy the lesson
on the notebook.
Closure: We will
check for the correct
students`s work and
we will give marks
for the best ones.

Skill
The students will
improve listening
and speaking

Materials

The students will
improve writing
and listening.

The notebook,
magazines,
newspapers

The students will
practice their
writing

The book and guide

EVALUATION: In this class the cutting-work in class, will be checked along the class
and at the end, it will be taken into account for evaluation.
EXTRA CLASS WORK: Students will bring a short composition about their family,
talking about their professions and including some adjectives to describe them.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: April 20/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Professions and actions
GOAL: Students will be able to recognize professions plus the actions related to them.
OBJETIVES: Students will be learning properly professions, the actions related to
them, also they will know use properly use of “Who is” and “What is he/she doing”.
Time
10 min.

40 min

10 min

Procedure
Warm-up: We will
make the students
answers about the
verbs they know.
Development: The
students will start to
work in the *book
making the
exercises together
and repeating the
first part. After the
explanation on the
board about actions
related to
professions and the
use of “Who is
he/she, What is
he/she doing”.
Finally they will
copy on the
notebook the lesson.
Closure: We will
check for the correct
students`s work,
comprehension and
for the correct
writing in the book.

Skill
The students will
improve speaking

Materials

The students will
improve writing
and listening.

The book and
notebook

The students will
practice their
writing

The book and
notebook

EVALUATION: In this class the work and participation in class, will be taken into
account for evaluating.
EXTRA CLASS WORK: Students will bring a short composition about their family,
talking about their professions and including some adjectives to describe them.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: April 27/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Professions reviewing
GOAL: Students will be able to recognize professions, actions related to them and
phrases with complement.
OBJETIVES: Students will be learn properly professions, the actions related to them,
complete sentences using verbs and complements related to city places.
Time
Procedure
Skill
Materials
Warm-up: We will
The students will
10 min.
make the students
improve speaking
answers about the
professions, verbs,
places they know.
Development: The
The students will
The book and
40 min
students will start to
improve writing
notebook
work in the book
and listening.
making the
exercises together
and repeating the
exercises. After the
explanation on the
board about actions
related to
professions, actions
and complete
sentences. Finally
they will copy on
the notebook the
lesson.
Closure: We will
The students will
The book and
10 min
check for the correct
practice their
notebook
students`s work,
writing
comprehension and
for the correct
writing in the book.
EVALUATION: In this class the work and participation in class, will be taken into
account for evaluating.
EXTRA CLASS WORK: We will give them some *exercises about the lesson for the
next class.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: May 04/05
TEACHER IN CHARGE: Roberto Cera F. and Daniel Celis
TOPIC: Professions reviewing
GOAL: Students will be able to recognize professions, actions related to them and
phrases with complement clearly.
OBJETIVES: Students will be learning through a video film properly professions, the
actions related to them and the other persons which are in the video film with a usefully
vocabulary and sentences.
Time
10 min.

40 min

10 min

Procedure
Skill
Materials
Warm-up: We will
The students will
A video film
make the students
improve listening
pay attention to the
and the
pronunciation and
comprehension
the different scenes
the will find.
Development: The
The students will
A video film
students will start to improve writing and
watch the video
listening.
film, tacking notes
about the name of
the places and the
action that is
happened.
Closure: We will
The students
check for the correct
practice with the
student’s work,
vocabulary seen and
comprehension and
with the correct
for the correct.
pronunciation too.

EVALUATION: In this class the work and participation in class, will be taken into
account for evaluating.
EXTRA CLASS WORK: We will give them some *exercises about the lesson for the
next class.
*Appendix: copies about warm-up and extra class work are back of the page.

Signature’s teacher

Research’s teacher
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CARRANZA`S ELEMENTARY SCHOOL

FIFTH GRADE
DATE: September 29/05
TEACHER IN CHARGE: Daniel Celis
TOPIC: time
GOAL: Students will be able to recognize and identify the most common questions and
answer them.
OBJECTIVES: Students will be learning properly some structure and they will know
the correct pronunciation of each one of them. Take into account the hours in order to
ask them.
Time
10 min.

30 min

10 min

Procedure
Warm-up: We will
talk about *the most
common activities
they do in different
hours. Throw a
game called what
time it is Mr. wolf?
Development: We
will repeat step by
step the most
common questions
and we will ask the
classmates write
them on their
notebooks.
Closure: Students
will plant their
littler schedule
using the clock
drawing in their
notebooks.

Skill
The students will
improve their
vocabulary

Materials

The students will
Notebooks and their
improve writing and
own books.
pronunciation,
besides memorize
them by repeating.

Students will
improve their
reading by
repeating, and
writing.

EVALUATION: In this class what it is going to be evaluated is the cutting-work that
students realize in the class.
EXTRA CLASS WORK: Students will do as homework a simple drawing show us
what time they do different activities, improving the student’s knowledge in the
teaching language.

Signature’s teacher

Director
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CARRANZA`S ELEMENTARY SCHOOL
FIFTH GRADE
DATE: October 06th
TEACHER IN CHARGE: Daniel Celis
TOPIC: review and What do you do?
GOAL: Students will be able to recognize and identify the most common routines
people used to do in a week to self time.
OBJECTIVES: The students will deep more about days and specially activities at
home in order to mix the topic the use of “singular and plural”, as well as “How many”,
all of this, in order to get more vocabulary and clear up concepts.
Time
10 min.

20 min

20 min

Procedure
Warm-up: We will
talk about *days are
hard and easier for
do something
Development: we
will learn the most
useful vocabulary to
introduce days and
some simple
structures to say
what they or your
parents do I ask
them questions
*what do you do on
Monday? Or
whatever day too.
Closure: the
students will bring a
summary about
what he or she do
weekly.

Skill
The students will be
improve their oral
skill

Materials

The students will
improve writing and
pronunciation,
besides memorize
them by repeating.

Students will
improve their
speaking through a

EVALUATION: In this class what it is going to be evaluated is the comprehension
they have about the vocabulary and their speaking skill to introduce something

Signature’s teacher

Director
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CARRANZA`S ELEMENTARY SCHOOL
FIFTH GRADE
DATE: October 13th
TEACHER IN CHARGE: Daniel Celis
TOPIC: Routines
GOAL: Students will be able to recognize and identify the most common routines
people used to do weekly to self time.
OBJECTIVES: Students will be learning properly some structure and useful
expressions to describe a normal day in a foreign language. Also, they will know the
correct pronunciation of each one of them. Take into account the hours in order to ask
them what do you do on …?
Time
10 min.

20 min

20 min

Procedure
Skill
Warm-up: We will
The students will
talk about *the most
improve their
common activities
vocabulary
they do weekly.
Development: we
The students will
will learn the most improve writing and
useful vocabulary to
pronunciation,
introduce an activity besides memorize
at the same time I
them by repeating.
ask them questions
*what do you do on
Monday?
Closure: the
Students will
students must read
improve their
the guide and try to
reading through a
identify the verbs
guide in whish are
there are to
many present
understand the
simple verbs
context

Materials

A guide about the
girl called the
simple present

EVALUATION: In this class what it is going to be evaluated is the comprehension
they have about the vocabulary they have acquired last the 2 classes before
EXTRA CLASS WORK: Students will answer a guide to improve the writing and use
the simple present as the same time they are going to acquire structures and vocabulary.

Signature’s teacher

Director
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CARR ANZA’S ELEMENTARY SCHOOL
FIFTH GRADE
TOPIC: PROJECT’S PURPOSE

DATE: February 10/05

1. Specific topics for develop all four skills for the students include a simple topic; we would call it “the neighborhood”. It
is important that students relate it to current affairs as presented by the media through didactical methodology.

2. Name of the project: “ Riding in the Neighborhood”
Teachers in charge: Roberto Cera F. and Daniel Celis
Subject: Practice in Research II
Groups: 501 and 502
Weekly Hours: 4 hours
Rational: Recently, our country has been made contact with countries as United States and the acculturation or assimilation of
new cultures and languages, specify English Culture has been challenging.
Children of our school have to face the fastest growing shocking cultural English in their primetime lives. Given that educating
English language learners requires an investment in special programming, because they do not a proper level to face it, this
purpose allows parents and teachers closest to the children; with the object of choosing the most effective approach for teaching
these students is certainly good practice, but only if all the key stakeholders can truly have a constructive discussion about
second language acquisition pedagogy.
Objetives
General objectives
The main objective of the Fifth Course is the continuing development of the creative capacity of the student in the use of the
language, to a level which allows for a greater flexibility and clarification in the comprehension and understanding of the
language. This implies widening and deepening the study of the grammatical characteristics of the language and also of the
norms of communicative interaction in the second language. It also implies intensification in the contact with the real context, in
this case, with the neighborhood. The goal is for the student to reach a greater communicative capacity within the different social
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contexts. It will involve consolidation, practice and perfection of the four communicative skills that have been taught in the
previous four courses, even though they do not have the level required.
Specific objectives
Development of communicative competence: at the end of the fifth year of studies in the second language, the student will be
able to carry out the following skills:

Written Language: Adequately understand the information contained in instructions and exercises and other written material
directed to the student. They will be able to narrate his/her own parts of body or places in the neighborhood and be able to
describe simple ideas, processes and occurrences, at least from a personal point of view. In grammar the students should be able
to use more efficiently the morphosyntactic structures that have to date been acquired and also acquire more complex ones. They
should also improve substantially the use of little discourse linkers, both in written and oral English.
Spoken language: Participate in any conversations, and be able to put short points of view and opinions more or less clearly
Vocabulary: Students at this level are requested to recognize and use a narrow range of adequate to different registers and real
situations.
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Methodology
The methodology proposed for this course is a student-centered one based on an individual and collaborative construction of
knowledge. So, the contents will be developed through real and didactic activities that get children’s attention for increasing their
vocabulary, and let them being interested for the second language.
Because this is a task-based model, it is necessary that the instructions focus on a hole set of real-word tasks that are going to be
developed in a project that consist on taking registers of children through the year.
Evaluation
The student will receive continuous materials for working throughout the course. This materials may help them towards the final
grade; many of these grades are divided in activities such us homework, listening and writing exercises, attitude and participation
which will be evaluated during the year, according to their process and weekly activities. Also the motivation will be evaluated
the attention they get in class and the way they communicate their ideas by themselves, obviously.
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Contents:
Unit
1
“Introduce
myself”

2
“The city”

Structures and
Vocabulary
Personal
information
- How are you?
I’m fine thank you.
-My name is..

Communicative
function
*The students
introduce to
themselves and learn
to differ between
giving greetings and
introducing.

General
Vocabulary
-Where is..?,
Where are..?, --Use of prepositions
as Between, in
front of, near.

*the students locate
places, following the
instructions on the
board.
* The students say
the name of the
places using the
prepositions.

Competencies

Achievement

Aim pointer

*develop the
most important
aspects about
vocabulary and
the correct
pronunciation.

*to identify the
different ways for
introducing and
greetings.
*to develop the
vocabulary in personal
information

*The student
responds orally to
the correct use of
How are you?, ¿
What do you do?..
*the student
understands the
different ways of
communication

*Establish some
real aspects about
locations in the
context, by using
of adverbs of
place.

*to identify new
vocabulary about some
places in the city.
*to Follow instructions
* To respond by
writing some questions
about where are the
places located.

*The student
responds to the
question: Where
is..?, Where are..?,
by using of
prepositions as
Between, in front
of, near.
*the student reads
and understands
simple sentences
related with
images.
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3
“My profession
and the others”

Professions and
jobs
-Pronouns
interrogative
“Who is he/she..?/
What is he/she..?

4
“Things to do”

The verbs
- Use of verbs to
dress.., to dance.. to
sing.. to study…

5
“The different
transportation
media”

Transportation
- use of “by”:
“How do you
travel?
- I travel by bus
I travel by foot

*the students identify
by speaking the
pictures of the most
common professions.
*The students
remember the
professions and
related them to their
family.

*Develop the
most important
aspects about
professions by
speaking and
writing.

* To Identify new
vocabulary about some
professions in the city.
* To identify in natural
form such as oral and
writing skill of verb “to
be”

*The students can
build sentences by
speaking, following
the instructions of the
teacher
*the students can
speak about the
routine at home

*Improve and
reinforce the
verbs seen the
last years as a
review of simple
present.

*To find out that the
use of some verbs are
very important at time
to express the actions.
*to Conjugate in oral
and writing form the
verb “to be”

*the students identify
some transportation
media
* The students say
the transportation
media what they
travel.

* Establish some
real aspects about
transportation, by
using of
prepositions.
* Improve and
reinforce the
verbs in the
simple form.

*To identify some
vocabulary about
transportation media.
*To Ask questions
about the way of
traveling.
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*The student
responds to the
question “Who is
he/she..?/ What is
he/she..?
* The student
recognizes images
with the vocabulary
related to some
professions.
*The students
makes up and build
simple sentences as
I dress.., I dance.. I
sing.. I study…
* The student
relates images with
actions.

*The student
relates pictures
with vocabulary
about
transportation
media.
*The student asks
questions by using
of “by” / “How do
you travel?

6
“I feel...”

Feelings and
sensations
-Use of the verb To
feel:
I feel tired
I feel good
I feel bad
- Use of should
You should go to
bed
You should take
some pill

7
“ On my
birthday”

Holidays
- Use of
possessive
This is my
birthday, that is
your birthday
her, his..

*The students express
the states of humor in
class.
*The students can
give advices in order
to improve the
situation.

* develop the
most important
aspects about
adjectives and the
correct
pronunciation.
* Establish
aspects about
states of humor,
feelings by using
of the verb “to
be” in negative
form.

*the students say
their own birthday
and each others.
*The students can
build sentences by
speaking, following
the instructions of the
teacher.
*The students
remember the
birthdays and related
them to their family.

82

*To recognize the
vocabulary related to
their feelings and
sensations
*To identify, the
positive and negative
form of verb “to be”
*To reinforce and take
part of the daily
vocabulary.

*The student
completes
sentences using
vocabulary about
some family
members.
* The student
completes
sentences using
regular and
irregular verbs in
affirmative or
negative form
related to images.

*To identify the
possessives and relate
to their daily life.
*To identify some
vocabulary about
holidays.

*The student
responds to the
question: When is
your birthday..?,
this is your party..?,
by using of
possessives as
yes /not this is my
party.

Pre categories

explanatory register Descriptive

1It was 9: 15 at the morning when the
2class started. After say “hello boys,
3How are you”, we greeted to the
4teacher and took a sit. She explained
5that she had to be absent for the second
6hour because she had to attend a
A. Greeting or
7trouble, so she worried to everyone
welcome
8and went on with the class. As the last
9time, demeanor of kids were very
10good, the children were not so
11curious looking at us and screaming
12in the class as the first time we went,
13but they were very ordained in course
14of class. Therefore, the teacher
B. Good behavior 15started out the class with a big smile
16in her face. She spoke up and
17introduced the topic with a good
18brainstorming, and then she gave
19instructions about vocabulary which
20was related with pets at home.
21Afterwards,
22she distributed papers which they had
C a way to
23to fill in blanks depending on the
introduce a topic. 24animal that she showed. The children
25were busy. They drew their favorite
26pets and invented a story (obviously
27using grammar that teacher supplied
28them. Many kids were restless,
29asking questions and talking to their
30peers as far as the teacher solved all
31the questions asked. Thus, the class
D. the
development of a 32passed by until 10: 05 a.m when
33finally, the teacher picked up the
class.
34papers and left them homework
35related to “It is, It is not”.
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reflective register
Descriptive

3. Students present good
education.

22. Students had every
supply ready to study.

16 It is important as
teachers speak up.
.

21-29. Depend on the
dynamic or strategy
teacher use, students
participate on it.

26 Created or invent
stories means no to easy
for them but these are
useful to improve the
children’s skills.

Pre
categories

Register explanatory Descriptive

Register reflective
Descriptive

1It was 9: 05 in the morning when the class
2started. We were introduced our selves in front
3of the class and afterwards we sat on the last
4row. We have worked in this school before, 2. Student feel
observed for our

A. mini
presentation
of us or short
introduction

5working in Spanish projects and realizing a presence.
6paper for the semester. We felt comfortable at
7the beginning, since we already have known
8some kids who were friendly from the first time.
9All the time, the kids were curious looking at us
10and not to paying attention at the class, but the
11teacher ordained to be quiet in course of class.
12We noted a poor environment into the

B student
were
comfortable
with us.

13classroom. It is related to the lack of motivation
14by the teachers for English class (kids just take
15English class 2 hours per week) and the lack of
16draws, posters, pictures, items are almost null.

3. It is important the
side you show for
making the
observation, because
you must compile the
things are going to
happen without be
objective or
subjective at first
time.

17Only one thing is evident, which it is a large
18billboard stuck on the left wall, what shows
19some words as “house, dog, horse, numbers,
20teacher, classmates, etc.”; the rest of the
C lack of
Listening.

21classroom is unadorned. It is noted that the 16. Things like
22mayor quantities of items belong to the other pictures, posters,

schedules drawings
and many others,
make funny and
24On the other hand, we noticed at once a low emotion the
25English level managed by the teacher. At the environment where
children study.

23subjects, especially for Spanish.

26beginning she was uncomfortable for the
27English spoken with us before entering to the
D. teacher’s
language
knowledge

.

28class. We introduced our self, with the object to
29following the instructions and we have got
30astonished, at realized she did not understand
31anything about we were said.
25.the English level is
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32Anyway, she started out the class, looking low also it depends
on the teacher level

33serious, speaking up and giving instructions and the methodology
34about the homework. It was related with items she is using
35at home. They had to figure out the words in
36Spanish and translate them in English, in order
37to socialize them in class.

38. Students who

38A classmate called Jose was the first in raise participate and
explain theirs

39the hand answering the question “¿who did the homeworks, make
40homework?”. He read his homework in front of that the others make
reflections bout what

41the class, doing mention of words as “pot, are they doing in
42book, table, telephone, etc”. Then when he classes?
43finished,

the

teacher

began

to

review

44homeworks place by place. Many students had
45not done the homework; so many students were
46reprimanded by the teacher.
47. Look like an

47She looked very upset and she gave the angry person or
48impression to be a scolding teacher among teacher, make

students hate the

49students. She told everyone has to fulfill with subject.
50their obligations but they could fail English.
51Immediately, she started to dictate the class
52showing to the group pictures about items at
53home as “sofa, landscape, pot, bookcase, chair,
55. Sometimes
teacher pronounce
55every word she said. She pronounced wrong wrong the words she
56some words and they obviously repeated wrong said to their children
that is impossible
57the same word she said.
student acquire good
a language and the
58When the repetition was over, she passed to phonemes to talk.

54etc”, at the time the students repeated

59board some students in order to recognize items
60at home. Maria was the first and she pointed to
61the picture (which was covered the name of
62item) and recognized the sofa, but she failed in
63second attempt, feeling a little bit ashamed and
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64turning

into

blushed.

We

noticed

that

65classmates are too educated, because no one
66laughed at her but everyone kept quiet. Then,
67one by one, passed in front and recognized
68items and so forth and so on about six students
69realized the activity.
70Consecutively the teacher gave to the students,
71some papers with phrases with the object of
72filling them in. They worked in couples
73because papers were not enough. Then, she
74gave them some instructions to realize the
75exercises. During the activity many kids were
76restless, asking questions and talking to their
77peers, as far as the teacher solved all the
78questions asked.
79Thus the class goes by until 10: 45a.m when
80finally, the teacher left them a quiz. The next
81class they will probably have a quiz and she
82recommended them to study very hard. Finally,
83we said good bye to everyone and we went out
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Pre categories

Register explanatory Descriptive

Register reflective
Descriptive

1The class started at 7:10 a.m with a
2prayer (Our father) that one of the
3students said, the other classmates
A. Morning
prayer

4just paid attention and followed the
5prayer in a good way, next, the

2. We think that the early
prayer increases devotion in
religion.

6students sat down and the teacher
7said: “well, as I said before, by today
8we have a reading of a theme that I
B. personal
reflection

9suppose many students would
10like;… ah.. Does anybody know

10. Another way to motivate
students do their homeworks.

11about what?” Immediately, a girl
12who was in the corner of the
13classroom answered: I know
C. participate
help you be
notorious for the
teacher.

14teacher, I know, it is about the sea,
15 isn’t it?”, the teacher
16congratulated to Angelica for
17reminding her teacher the theme,

13. Students who participate
and explain theirs
homeworks, make that the
others make reflections bout
what are they doing in
classes?

18then, the teacher invited to
C lack of
Listening.

19Angelica to have a sit, so, the rest
20of the class had a sit and children
21began to told between them. It was

D. Preferences
for their mother
language

22an event that made of good mood the
23teacher, on the spot, the teacher took
24the book and calmed the students

14 the student’s participation
motivate the teachers to
develop interesting themes
for their students.

25down to begin the reading; it lasted 5
26or 7 minutes after reading, the
27teacher ordered to read quietly. There
28were many children without books,
29for this reason the teacher told them
30off for did not bring the
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.
27. The students`
participation in class, it is an
essential requisite for the
develop them.

31corresponding book, but the
32children argued that the reason
33was that parents had not books.
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PARENTS INTERVIEW

Name: ___________________________________ Date: ________________

Describe the special talents you see emerging in your child.
1. What dreams do you have for your child’s future?
_______________________________________________________________
_______________________________________
2. When ____ comes home from school, what does s/he like to do?
_______________________________________________________________
_______________________________________
3. Does _____ play a sport or attend any special activities during the week?
_______________________________________________________________
_______________________________

Family history and values
4. Which family members are particularly close to ______? What kinds of things do they do
together?
________________________________________________________________
__________________________________________

5. What sorts of things do you enjoy doing as a family? What things do you do regularly as a
family?
_________________________________________________________________
____________________________________________
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6. What language is primarily spoken in your home?
_________________________________________________________________

7. If you could teach ______ one special thing this year, what would it be?

Perceptions of their community

8. How long have you lived in this neighborhood?
_______________________________________________________________
_________________________________________

9. What things do you like about your neighborhood?
________________________________________________________________
___________________________________________

10. What, if anything, would you change about your neighborhood?
________________________________________________________________
____________________________________

Perceptions of their child’s learning
11. How do you think your child feels about school?
________________________________________________________________
____________________________________________
12. If ____ is struggling with schoolwork, who in your family helps him/her?
_________________________________________________________________
________________________________________________
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13. How often do you or other people in your home read? What sorts of things do you/they
read?
_________________________________________________________________

14. What is _____’s typical routine when s/he gets home from school? Does s/he have
designated place and/or time
________________________________________________________________
______________________________________

15. To do his/her homework?
_________________________________________________________________
______________________________________

16. What is _____’s favorite subject in school? What is _____’s least favorite subject in
school?
_________________________________________________________________
_________________________________________

17. What things help _____ learn at school? What things make it difficult for _______ to learn
at school?
________________________________________________________________
__________________________________________

Perceptions of school and feelings of inclusion
18. Do you borrow books from the school or public library?
________________________________________________________________
________________________________________
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19. How was your own schooling experience different than ______’s?
________________________________________________________________
___________________________________

20. In what ways are parents and families included in this school? How could we include you
more?
_________________________________________________________________
____________________________________

21. What qualities do you like to see in your children’s teachers?
_________________________________________________________________
_______________________________________

22. If there were one thing you could change about this school, what would it be?
_________________________________________________________________
_________________________________________

23. Is there anything else you would like me to know that would help your child have a good
year at school?
_______________________________________________________________________
__________________________________________.
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STUDENT INTERVIEW
Name _________________________________ Date______________

1. What is something you enjoy doing with your family

____________________

2. What do you like about your neighborhood?
__________________________________________________________
_____________________________________

3. Would you change anything about your neighborhood?
_______________________________________________________
_________________________________________________________

4. What sorts of things do you enjoy doing when you are not i

_________________________________

5. When do you feel most safe?

6. When do you feel least safe?
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7. How would your best friend describe you?

_____________________________
8. Tell me about your best friend.

_____________________________________________________________

9. What is something you do really well?

________________________

10. What is something that is difficult for you? Why?

________________________
11. What is your favorite television program? How often do you watch tv
during the week?

____________________________________________________________
_______________________________________________
12. What was the last good book you read? Why did you like it?

13. Does anyone read with you at home? Who?
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14. What is your favorite subject in school?

15. What is your least favorite subject in school?
_________________________________________________________

16. When do you learn best?

17. When is it hard for you to learn?

18. If you could change anything about this school, what would it be?
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